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ABSTRACT  

This paper explores the dynamic evolution of education in India through a critical synthesis of historical 

commissions, policy frameworks, philosophical underpinnings, and technological interventions. Anchored in the 

triadic foundations of psychology, sociology, and philosophy, the study examines the shifting role of teacher 

competency across analog and digital pedagogies. It highlights how educational policies from the University 

Education Commission (1948) to NEP 2020 have progressively shaped instructional frameworks and national 

educational goals. The research emphasizes the interplay between teaching aptitude, self-concept, and the 

aspirations of a self-reliant India, drawing on literature related to digital transformation, e-commerce, and the 

Atmanirbhar Bharat mission. The proposed analytical model utilizes correlational and regression techniques to 

explore competency variables across diverse demographics. Ultimately, the paper advocates for adaptive, 

inclusive, and future-forward approaches to teacher education in the context of India's evolving socio-economic 

landscape. 
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INTRODUCTION 

The term educational foundation is often associated with institutions, enterprises, or spaces where education is 

both delivered and received. Yet, its meaning has evolved across time and disciplines, shaped by diverse 

cultural, philosophical, and structural interpretations. Historically, education in India has been deeply entwined 

with the ideals of civility and humanity its impact measured not merely in academic outcomes but through the 

lived experiences it fosters across generations. 

This paper seeks to explore the dynamic evolution of educational processes in India by selectively analyzing key 

periods of transition and their societal implications. In an increasingly demanding socio-educational landscape, 

teachers and educators are urged to adapt swiftly to policy shifts and pedagogical innovations that address the 

changing needs of learners. As Counts (1934) explained, educational processes are embedded within “social 

conditions”  the realities that give rise to and shape institutional frameworks. 

India, as the world’s most populous democracy and an enduring global educational beacon, provides rich ground 

for analyzing these developments. Bridging its historical legacy with contemporary reforms especially those 

shaped by the National Education Policy (NEP)  requires more than nostalgia; it demands pragmatic action, 

particularly in teacher education and policy design. Buch (1974) emphasized the necessity for rigorous research 

in instructional behavior and classroom dynamics, advocating for experimental studies involving methodologies 

such as simulated teaching, micro-teaching, and interaction analysis. 

Ultimately, the context in which these innovations unfold is pivotal. India’s aspiration to equip its vast 

population with skill-based education reflects not only a national vision but also a global imperative. With 

Indians contributing across disciplines and industries worldwide, refining educational foundations becomes a 

strategic endeavor towards both national progress and international leadership. 

The Foundations of Education and Their Interwoven Dynamics 

Education is not a standalone construct; it is deeply rooted in the triadic principles of philosophy, sociology, and 

psychology  each offering distinct yet interconnected lenses through which educational processes are understood 

and shaped. The philosophical foundation equips student-teachers with critical insights into ancient and modern 
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schools of thought, guiding curriculum design, disciplinary frameworks, and pedagogical values (Halakeri, 

2019). The sociological foundation situates education within the broader social fabric, helping educators 

comprehend how societal structures, cultural norms, and global influences shape educational systems (Tripura 

University, 2015). Meanwhile, the psychological foundation enables educators to understand learners’ cognitive 

and emotional profiles, fostering meaningful and responsive learning experiences (Val & López-Bueno, 2024). 

Together, these foundations underscore the transformative power of education in shaping human behavior, social 

cohesion, and national development. Teachers, learners, and the educational ecosystem form the bedrock of 

society  each influencing and reflecting the dynamics of civilization. 

Teacher Training: Past, Present, and Future 

India’s teacher education journey spans oral traditions, artistic expressions, and institutional evolution. In 

ancient times, knowledge was transmitted through gestures, scriptures, and oral storytelling. The medieval 

period saw education embedded in folk arts, music, and dance. The Gurukul system epitomized personalized 

learning, where students lived with their teachers to absorb both knowledge and values. 

In the 21st century, teacher education is entangled with digital transformation and economic shifts. As Shukla 

and Bose (2021) observe, e-commerce has become a pivotal force in the education sector, reshaping how 

institutions deliver services, manage data, and engage learners. India’s vast youth population  over 500 million 

between ages 5 and 24  presents immense potential for educational innovation. The sector was valued at USD 

91.7 billion in 2018 and is projected to reach USD 101.1 billion by 2019, with EdTech expected to grow to USD 

4 billion by 2025. 

The COVID-19 pandemic accelerated this shift, pushing education into cyberspace. While this transition offered 

blended learning, global exposure, and resource diversification, it also exposed gaps in infrastructure, equity, 

and digital readiness. 

Teacher Education in the Digital World: A New Dynamism 

Digital education introduces both opportunities and complexities. Teachers now navigate challenges such as 

content reliability, cybersecurity, and data manipulation. The digital divide  between urban and rural learners, 

and between tech-savvy students and underprepared educators  remains a pressing concern (Seeletso, 2022). 

Effective teaching in this era demands a repertoire of competencies, including instructional planning, classroom 

management, interpersonal engagement, and learner-centered reinforcement (Deckson, 1980). As Val and 

López-Bueno (2024) emphasize, bridging the digital gap requires robust teacher training, inclusive pedagogies, 

and adaptive learning technologies. 

Evolution of Education Committees and Their Impact on Indian Education 

India’s educational trajectory has been shaped by a series of landmark commissions, policies, and missions  each 

responding to the socio-political demands of its time. From the University Education Commission (1948–49) 

led by Dr. S. Radhakrishnan to the National Education Policy (NEP) 2020, these bodies have laid the 

groundwork for systemic reform, equity, and innovation in education. 

Key commissions such as the Secondary Education Commission (1952–53) and the Kothari Commission 

(1964–66) emphasized vocational training, curriculum diversification, and the democratization of education. 

The National Knowledge Commission (2005–09), chaired by Sam Pitroda, envisioned India as a global 

knowledge hub, advocating for ICT integration and research-driven learning. 

Policies like the National Policy on Education (1968, 1986, 1992) and missions such as Sarva Shiksha Abhiyan 

(SSA) and the National Curriculum Framework (NCF, 2005) have contributed to universal access, curriculum 

reform, and teacher empowerment. The NEP 2020, in particular, represents a paradigm shift  promoting 

multidisciplinary learning, early childhood care, and digital fluency. 

  



Kandhavel Ramachandiran  

 

Journal of Educational Policies and Excellence  44 

Teacher Competency in the 21st Century 

The evolving educational landscape demands a redefinition of teacher roles. Rutkauskiene (2004) categorizes 

modern teaching into four domains: pedagogical, social, managerial, and technical  each essential for navigating 

contemporary classrooms. Teachers are no longer mere transmitters of knowledge but facilitators of adaptive, 

inclusive, and tech-enabled learning environments. 

Rahman et al. (2005) emphasize that teachers are perceived as competent based on student achievement, while 

Brown (1975) and Gage (1972) define competency as the core of teaching effectiveness  encompassing both 

cognitive skills and interpersonal traits. Rayns (1969) further bifurcates competencies into mental abilities 

(subject knowledge, psychological insight) and personality traits (attitudes, rapport, behavior). 

The National Council for Teacher Education (NCTE) outlines a comprehensive framework of competencies: 

conceptual, contextual, content, transactional, evaluative, managerial, and community-oriented. UNESCO 

(2008) adds that a competent teacher must integrate curriculum knowledge with technological tools, moving 

beyond mechanical instruction to dynamic, student-centered pedagogy. 

Brookover (1989) highlights the fluidity of students’ academic self-concept, shaped by social expectations and 

classroom environments. Vogt and Rogalla (2009) introduce the concept of Adaptive Teaching Competency, 

which tailors instruction to individual learning needs  a skill increasingly vital in diverse classrooms. 

Amaladoss Xavier’s (2009) study on postgraduate chemistry teachers reveals that rapport scores highest among 

teaching competency dimensions, while subject knowledge ranks lowest. Interestingly, job satisfaction 

correlates significantly with content mastery but not with other competency facets  suggesting that emotional 

and relational dynamics play a crucial role in perceived teaching effectiveness. 

Self-Reliance or Self-Conceptualization: Educational Reflections 

The concept of self has long intrigued psychologists and educators alike. William James (1890) described it as 

encompassing all that one considers “me” or “mine,” while Murphy (1947) defined it as the individual known to 

oneself. Symonds (1951) elaborated on four dimensions of self: how one perceives, evaluates, and values 

oneself, and how one acts to enhance or defend that self-image. These foundational perspectives underscore the 

psychological depth of self-concept and its relevance to education. 

In contemporary India, self-reliance has emerged as a societal ethos  encouraging individuals to be autonomous, 

resilient, and socially responsible. This principle resonates strongly within the education sector, where the 

cultivation of self-reliant learners and educators is seen as essential to national progress. The Atmanirbhar 

Bharat mission, aligned with NEP 2020, reinforces this vision by promoting skill-based, vocational, and flexible 

learning pathways (Danasur & Mane, 2023). 

Research Scope and Analytical Framework 

To examine teaching competency in dynamic educational contexts, a structured review of literature was 

undertaken. While not much exhaustive, the studies reviewed informed the design of a normative survey 

exploring the relationship between teaching aptitude, self-concept, and demographic variables. The following 

model was proposed. 

Self-Reliance in the Digital Education Era 

The interface between digital education and self-reliance is increasingly significant. As Danasur and Mane 

(2023) note, the expansion of e-commerce has opened vast employment opportunities, and NEP 2020 seeks to 

revive India’s global educational stature through autonomy, flexibility, and practical learning. The National 

Research Foundation (NRF), established under NEP 2020, aims to foster innovation and elevate research 

standards (Panditrao & Panditrao, 2020). 
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Variables Tools Used Statistical Techniques 

Teaching Competency Teaching Competency Scale 

(Constructed & Validated) 

Descriptive analysis (Mean, 

SD) 

Teaching Aptitude Teaching Aptitude Inventory 

(Constructed & Validated) 

Descriptive analysis (Mean, 

SD) 

Self-Concept Constructed & Validated Descriptive analysis (Mean, 

SD) 

Teaching Competency & Demographics    

Differential Analysis (‘t’ and ‘F’ tests) 

   

Teaching Aptitude & Demographics 

Self-Concept & Demographics 

Teaching Competency & Aptitude    

Correlation Analysis (PPMC) Teaching Competency & Self-Concept 

Influence of Independent & Demographic Variables 

on Teaching Competency 

   

Regression Analysis (Linear & Multiple) 

Method of Study Normative Survey 

Sampling Technique Cluster Sampling 

Location Select districts in Tamil Nadu, India 

 

Despite the promise, limitations persist  particularly the absence of primary data and field surveys in current 

literature. Future research must address these gaps, especially in understanding how self-concept and teaching 

aptitude interact with emerging digital competencies. The mission of a self-reliant India demands educators who 

are not only skilled but also conceptually grounded and psychologically attuned to the evolving needs of 

learners. 

CONCLUSION 

India’s educational journey is an intricate tapestry woven from historical legacies, policy interventions, 

psychological insights, and global aspirations. From foundational philosophies to evolving classroom practices, 

the dynamic interplay of teacher competencies, curriculum reforms, and digital innovation shapes the pulse of 

national progress. As the Atmanirbhar Bharat mission gains traction, education becomes not merely a tool for 

instruction but a catalyst for self-reliance, creativity, and global engagement. 

The reviewed literature highlights the necessity of adaptive teaching, technologically enriched learning, and 

socially grounded pedagogy. While the research presented is limited by the absence of primary data, it 

underscores rich possibilities for future inquiry  especially in exploring how self-concept, teaching aptitude, and 

digital fluency converge to empower both educators and learners. 

In this transformative era, the educator emerges not just as a knowledge facilitator, but as a strategic architect of 

India's intellectual and cultural renaissance. Rooted in ancient wisdom and propelled by visionary policies like 

NEP 2020, the Indian education system is poised to redefine excellence on both national and global stages. 

REFERENCES  

Brookover, W. B. (1989). Self-concept and academic achievement. Educational Psychology Monographs. 

Brown, F. G. (1975). Principles of educational and psychological testing. Holt, Rinehart and Winston. 

Buch, M. B. (1974). First survey of research in education. Society for Educational Research and Development. 

Counts, G. S. (1934). The social foundations of education. Charles Scribner’s Sons. 

Danasur, S. J., & Mane, S. R. (2023). Reforms in the education system to achieve the Atmanirbhar Bharat 

mission. Research Journal of Management Sciences, 12(3), 10–13. https://www.isca.in/IJMS/Archive/ 

v12/i3/2.ISCA-RJMS-2023-005.php 

https://www.isca.in/IJMS/Archive/v12/i3/2.ISCA-RJMS-2023-005.php
https://www.isca.in/IJMS/Archive/v12/i3/2.ISCA-RJMS-2023-005.php


Kandhavel Ramachandiran  

 

Journal of Educational Policies and Excellence  46 

Deckson, J. (1980). Teaching effectiveness and classroom competencies. Educational Review Press. 

Educational Fleet. (2025). Critical analysis of different committees and commissions on education in India. 

https://www.educationalfleet.com/critical-analysis-of-different-committees-and-commissions-on-

education-in-india/ 

Gage, N. L. (1972). Teacher effectiveness and teacher behavior. McCutchan Publishing. 

Halakeri, B. (2019). Implications of philosophical bases of education in teaching and learning. Journal of 

Emerging Technologies and Innovative Research, 6(3). https://www.jetir.org/papers/JETIR1903J55.pdf 

James, W. (1890). The principles of psychology. Henry Holt and Company. 

Murphy, G. (1947). Personality: A biosocial approach to origins and structure. Harper & Brothers. 

Panditrao, M. M., & Panditrao, M. M. (2020). National Research Foundation and NEP 2020: A vision for 

innovation. Adesh University Journal of Medical Sciences & Research, 2(2), 70–79. 

Rahman, M., et al. (2005). Teacher competency and student achievement. Journal of Educational Research. 

Rayns, D. G. (1969). Teacher competencies: A conceptual framework. Teaching Today, 4(2), 15–22. 

Rutkauskiene, D. (2004). The role of teachers in the 21st century. European Journal of Education. 

Seeletso, M. K. (2022). Teacher education in the digital age: Opportunities and challenges. In Perspectives on 

Teacher Education in the Digital Age. Springer. 

Shukla, A. K., & Bose, T. (2021). E-commerce and its impact on the Indian education sector. Indian Journal of 

Digital Transformation. 

Symonds, P. M. (1951). The ego and the self. Appleton-Century-Crofts. 

Tripura University. (2015). Sociological foundations of education. https://www.tripurauniv.ac.in 

UNESCO. (2008). ICT competency standards for teachers. https://unesdoc.unesco.org/ark:/48223/ 

pf0000159981 

Val, S., & López-Bueno, H. (2024). Analysis of digital teacher education: Key aspects for bridging the digital 

divide. Education Sciences, 14(3), 321. https://doi.org/10.3390/educsci14030321 

Vogt, F., & Rogalla, M. (2009). Adaptive teaching competency: A research framework. Teaching and Teacher 

Education, 25(5), 805–813. https://doi.org/10.1016/j.tate.2009.01.009 

Xavier, A. (2009). Job satisfaction and teaching competency among postgraduate chemistry teachers. Indian 

Journal of Teacher Education. 

 

. 

https://www.educationalfleet.com/critical-analysis-of-different-committees-and-commissions-on-education-in-india/
https://www.educationalfleet.com/critical-analysis-of-different-committees-and-commissions-on-education-in-india/
https://www.jetir.org/papers/JETIR1903J55.pdf
https://www.tripurauniv.ac.in/
https://unesdoc.unesco.org/ark:/48223/pf0000159981
https://unesdoc.unesco.org/ark:/48223/pf0000159981
https://doi.org/10.3390/educsci14030321
https://doi.org/10.1016/j.tate.2009.01.009

